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On Trial: teaching without talking

Introduction
This overview introduces a specific case study, ‘On Trial – teaching without talking’; a creative approach to learning and teaching that succeeds in students’ creative engagement with a series of set problems in innovative ways.

The study considers how student-centred, experiential, problem-based and enquiry based learning is anchored through a creative and successful approach that celebrates what Finkel (2000) calls ‘teaching with your mouth shut’. The On Trial approach encourages a community of enquiry through a creative learning experience where students question, defend and judge a specific problem. 
The On Trial approach harnesses and recreates the format and dynamics of the courtroom drama, as made popular and familiar to students through the media. A trial scenario is the context and vehicle used to secure deep learning through dynamic role play where the tutor is the silent witness. 
The example highlights the current work in-progress and ongoing research of a UK National Teaching Fellow from the Higher Education Art Design and Media sector. It is offered to share ideas with colleagues and to celebrate and promote a particularly successful trans-disciplinary creative approach to learning and teaching that can be adopted and adapted accordingly.

The case study discussed relates to the work of BA (Hons) Graphic Design Level One students at The Arts institute at Bournemouth (AIB). The author wishes to thank the students from across the past 3 years for their significant contribution to making this work so creative, successful and pleasurable.

Creativity in Higher Education Learning and Teaching

The issue of creativity is central to a myriad of key debates and developments within and across the UK Higher Education sector and beyond. The social, cultural, economic and political importance of creativity is recognised and is currently being investigated within a variety of contexts in the UK Higher Education sector to enhance learning and teaching, student employability and knowledge transfer.

Across the UK HE sector; the concept of creativity still remains ‘complex and slippery’ (Prentice, 2000) and there are many criticisms of Higher Education’s engagement with creativity. For example, Cropley claimed that  ‘…higher education has widely been regarded as indifferent or even hostile to creativity’ (2001:59) and Jackson and Shaw’s Imaginative Curriculum Study (2006) concluded that creativity is ‘… generally unrecognised or undervalued in undergraduate disciplinary learning in UK higher education’.
The UK HE Art, Design and Media sector is acknowledged as ‘… a field that actually does value and celebrate creativity’ (Jackson et al 2006:8.) however. Creativity is at the heart of this sector; creativity is evidenced through tangible outcomes showcased in student portfolios; a rich palette of imaginative and innovative thinking and doing. Problem-based learning and teaching is the core of HE Art, Design and Media and creative outputs are its goal.
How creativity is facilitated and developed through the learning and teaching processes still often remains an enigma though. This case study attempts to reveal an example of how this does exist.
Creative Learning and Teaching in Art, Design and Media Higher Education
The nuances of working with creative learners who are practice-led sets specific challenges and opportunities to ensure that learning and teaching is meaningful, relevant and transferable within the context of their distinct discipline. The assumptions and expectations of learners and teachers that creativity will exist throughout learning activities and outcomes sets significant demands of the teaching strategies and contexts. Luckily, the very nuances of teaching practice-led students create some fabulous opportunities for imaginative and innovative work. 
Distinct learning and teaching perspectives, experiences and activities do exist within HE art, design and media that reflect the nature of specialist creative practice. Schön (1987) considers how art and design learning is by doing and refers to Dewey’s notions (1974:151) knowing-in-action and reflection-in action; how students as reflective practitioners use tacit knowledge and problem and enquiry-based learning in their practical learning. To maximise the successful outcomes of learning by doing, creativity, and creative learning, needs to be firmly embedded, and made explicit, throughout the curricula.
Schön’s concept of learning by doing (making) underpins the philosophy and activity of many institutions where learning must be appropriate, responsive and proactive to ensure that student needs are met within the context of changes in the art, design and media industries and beyond. Teaching and learning must therefore inspire, nurture and celebrate creativity to ensure students’ creative skills, understanding and competence, are developed in relation to preferred learning styles and vocational aspirations and orientations. Learners and their teachers, as coaches (Schön,1987), must unite their experiences to advance learning that is actively creative. 

A creative learning and teaching approach: On Trial

To engage Art, Design and Media students in theoretical concepts and the critical analysis and debate of written material can be a challenge. These creative learners are visually orientated and their preferred learning styles do not make the traditional lecture or seminar the most effective vehicles to anchor such engagement and understanding.
To facilitate BA(Hons) Graphic Design Level One students’ consideration of a particular theoretical and practical design issue, and to encourage ethical engagement with their discipline, the author has developed an approach that creates a key learning event - On Trial – that does produce creative learning.

The approach moves away from the traditional and staid format of the seminar or class discussion in the attempt to facilitate and liberate students learning by doing in a creative, dynamic way. Students are set a problem : to research, critical interrogate, reflect upon and debate a core issue  -  the 1964/2000 First Things First Manifesto originally written by designer Ken Garland (Garland,1998:2). The students are briefed and requested to defend and prosecute the Manifesto in the construction of a mock court. All students are encouraged to undertake key roles in relation to the nuances of court proceedings and their preferred learning styles. 

The approach employs Finkel’s (2000) ‘teaching with your mouth shut’ philosophy. The teacher as coach initially sets the problem, offers ground rules and guidance, and then steps back. The teacher becomes the silent witness; the students take centre stage.
The On Trail approach borrows from mooting; a well established learning and teaching approach used predominantly in the disciplines of Law and Medicine Higher Education. ‘The simplest way to describe a 'moot' or 'mooting' is the oral presentation of a legal issue or problem.’  (http://www.oup.co.uk/oxfordtextbooks/law/mooting/more/).
The context of the moot courtroom provides the fabulous setting for students to debate their discipline specific issues through role play. For Graphic Design students this unleashes a unique opportunity; students can test and develop their skills of analysis, interpretation and communication in an open forum; they can determine the structure, timing, content and outcomes of their work; they manage their own learning. 

The approach utilises students’ familiarity with, and their prior understanding of, the courtroom drama - the popular and prevalent film and television programme genre. Students are encouraged to view examples to develop their understanding of the nuances of the courtroom’s format and language. This also provides added value as students’ knowledge of film is developed as they watch examples that perhaps they would not normally choose to view. 

Students study independently and collaboratively to develop their own court case through role play (in full costume) where they defend, prosecute and judge the core issue and indeed their own performance. Students have the freedom to construct their activities. This is important as students are encouraged to think creatively; to utilise their specialist skills and learning preferences. Amazingly this opportunity has created some magnificent teamwork, astute thinking, dynamic humour and great outcomes. Formal presentation and rigorous intellectual exchange balanced with high level fun. On occasion outrageous penalties are imposed by judges to keep an entire group in order and to keep proceedings in high spirit and on track. One particular ‘judge’ has mastered whole group management in a most astounding way. His innovative methods of demanding full group attention and involvement have secured peer respect across an entire course. This has resulted in his involvement each year the event has been staged. Thus the students’ creativity becomes legendary – a legacy is created that others learn from.
The students learn to reflect and reason objectively, to draw objective conclusions, to consider and interrogate others ideas, to evaluate critically and to make reasonable decisions. They present their cases using a variety of techniques; visuals as exhibits to evidence and illustrate their arguments and on occasion film footage and interviews with contemporary designers to add professional voices to their case. They develop their communication skills within a context that encourages fun and creative divergent thinking that appeals to reflective practitioners who enjoy learning through constructive activities. 
The On Trial approach is based and reliant upon the dynamic relationship of coach and learners. A mutual trust and interdependence is important as students take responsibility for their learning as a community. The beauty of the approach is that all students are involved. A panel of judges, the jurors, the audience etc all have parts to play. The participants create surprising twists as wider academic staff are called to the stand and cross-examined as part of the proceedings. Thus learning is opened up and shared across the Institution.  
The On Trial learning and teaching approach draws upon, and pays homage to, a variety of established cross-discipline activities and embraces a range of theoretical approaches in its construction. The activity deliberately and unashamedly combines and fashions academic and popular culture contexts and experiences to create deep learning that is meaningful, challenging and fun. Approaches and experiences external to the usual academic arena are used creatively to help students engage with tough academic issues and wider ethical concerns in a meaningful and memorable way. It is hoped that this effective way to encourage creative problem solvers is adopted and adapted by colleagues across disciplines. It works!
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