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Abstract

The Writing Purposefully in Art and Design (Writing PAD) project
 (led by Julia Lockheart at Goldsmiths, University of London) has provided an arena for over 40 art and design institutions in the UK to come together in order to debate and exchange practices involving writing. This has been a particularly thorny issue for art and design practice as it has long been felt that the government-driven change from 'art college' to 'university' brought with it the imposition of the Humanities writing component (Coldstream reports, 1960s, 1970s) unsuitable for the variety of purposes and possibilities for writing within A&D. This mismatch had never previously been dealt with across the sector as a whole, but has been being addressed by isolated individuals, often with little institutional or financial support. In this respect, the Writing PAD project has created a network which has not only brought together tutors from across the disciplines, but also across roles: studio staff, theory staff, learning support, and learning and teaching co-ordinators. As a result, Writing PAD has generated debate and collected a variety of models to examine how writing might purposefully be used to bridge the relationship between studio practice and theory and develop what is much needed by the creative industries: the reflective practitioner (Schön, 1983).
 (A variety of models can be viewed on our website: www.writing-pad.ac.uk)

In this paper, I would like to discuss the organic development of a highly successful network of people and institutions that have chosen to question the imposed orthodoxy of writing practices in art and design in a creative and often subversive way. This picture will include implications of integration (studio, theory, support) for both foundation and research levels; the notion of a portfolio of writing (James 2005); the articulation of alternative assessment criteria; the extension of e-learning support, and the feasibility of co-ordination and awareness-raising amongst staff. The paper will absorb insights from the Writing PAD Symposium (Central Saint Martins, September 2005), the ‘Technology in Writing' Symposium (Wolverhampton, February 2006), the ‘Designing Writing: Designing Curriculum’ Symposium (York Saint John University College, April 2006), and the Writing PAD Conference: Where do we go from here: a platform for past and future initiatives (Goldsmiths, University of London, September 2006). It will further seek to discuss project participants' emergent practices, specifically by the survey of stages one and two partner representatives that was carried out from January to March, 2006. 
_____________________________________________________________________
Writing PAD: a grass-roots movement
Our aim is to inform the cultures of learning and teaching in studio-         based Art and Design (A&D) practice and to encourage the use of writing as a valid tool for the reflective practitioner. 

We have been doing this by encouraging dialogue across and within institutions; communicating between those involved in studio, theory and the teaching of writing, and through wider debates and exchanges between project partners.

Quote from our initial bid document (2001).

Writing Purposefully in Art and Design (Writing PAD) began in 2002 as a three year Higher Education Funding Council for England (HEFCE) Fund for the development of Teaching and Learning (FDTL) phase 4 project. We have now completed our fourth funded year and have engaged over 40 Higher Education (HE) Art and Design (A&D) institutions as partners
. We are now moving into a less financially secure period but have been able to put into practice our continuation strategy, funded by the current network of institutions: 

· The launch of Writing in Creative Practice: The Journal of the Writing PAD Network in April 07

· The Writing PAD Glossary - an interactive wiki site for the network: http://writing-pad.org/glossary/index.php/Main_Page
· The development of three new Writing PAD Centres in Wales (Swansea Institute), Scotland and Ireland to complement the three already in existence at Goldsmiths (with support from the RCA), York Saint John University, and Wolverhampton University, faculty of Art and Design.

· The creation of the Writing PAD network as an association with both institutional and individual membership. 

This strategy shows that we have gradually evolved from a Learning and Teaching arena to one that also embeds theories of writing in creative studio practice. The Writing PAD project was initiated to focus specifically on disseminating current good practice for A&D students with visual-spatial learning styles and dyslexia, international students, and mature students. During the project period, a number of case studies and discussion papers emerged that attempted to change the way that writing in A&D courses is integrated, designed and delivered.
 

Though the main thrust of this paper is to examine the changes across the A&D sector in the areas of writing through, for, and into A&D practice, as well as writing as practice, many of the issues will be of interest to those in other disciplines who wish to address writing which does not suit the current needs or purposes of its own student cohort. 
Since the Coldstream reports of the 60s, there has been an enforced split in art and design schools between the studio practice and written theory. This split is laid out and discussed in John Wood’s paper “The Culture of Academic Rigour, does design research really need it?” 
 (which in itself formed a primer for the Writing PAD project). In short, in order to attach the ‘academic’ to art and design BA courses, Coldstream recommended that writing should be added to the original drawing and painting courses. Due to the fact that, at the time, there was no traditional writing model for artists and designers, the traditional model, designed for the scientific analysis of the world, was applied.

The Writing PAD project grew out of dissatisfaction with the widely accepted attitude in art and design that writing was simply an additional (usually less important and somewhat forced) add-on to any studio-based course. Writing was not seen as a part of the process of developing the reflective practitioner (Schön 1983), either by staff or by students. Schön’s (1983) epistemology of ‘reflection in action’ and ‘learning by doing’ has implications for how the development of writing is presented. 

…the experience of the students in any reflective practicum is that they must plunge into the doing, and try to educate themselves before they know what it is they’re trying to learn. (Schön 1983: 287)
It also has implications for other practice based disciplines where writing may need to be reconsidered to suit reflection, i.e. engineering, nursing, social work, teaching etc. 

Schön’s ideas assist the promotion of exploration and experimentation, and the move away from the imposition of set structures or the traditional notion of an initial hypothesis, having a clear initial position that has to be proved. A straightforward example of reflective practice which uses writing as a bridge between theory and practice is when emphasis is placed on the student’s subjective starting point, an experience or an artefact for example, and then on to a more abstract and objective place of research and positioning within a context, with the subsequent more informed return to the object or studio practice. This may be repeated in a recursive manner until the practitioner has moved from practice to theory many times, each time gaining some further general insight into their specific purpose
 (see fig. 1 and 2). Each stage this process should be mapped through writing. Jenny Moon (1999) with her work on reflective learning journals, looking practically at how action and reflection can come together, has also been influential. We were also influenced by the work of those in new literacies studies, for example, Lea and Strierer (2000) who look at new contexts for writing across the disciplines of HE, and through Writing in the Disciplines (WID)
. All of the above will be of interest for those wishing to challenge current writing conventions within their own discipline.

As we researched the bid for the Writing PAD project, we became aware that there were individuals in many institutions across the A&D sector who were challenging the preconceived idea of how writing could be used. Writing PAD began and has continued to grow through debate. Perhaps what was most unusual about our focus was that we encouraged tutors, from studio, theory and language development
, to meet. In some institutions these tutors had never met. Our starting point was to gather these tutors from the initial consortium institutions: Goldsmiths, University of London (Goldsmiths, UoL), The Royal College of Art (RCA) and Central Saint Martins School of Art and Design (CSM) to meet and discuss the merits of student work that they had deemed ‘difficult to mark according to the existing criteria’. It was quickly realised that writing was not the only thing that the project would have to address and that for an understanding and acceptance of the importance of writing in A&D to develop, criteria and assessment had to be formally addressed. 
After debates had developed on this subject, we invited our first six project partners to show the work that they were doing and how it might demonstrate best practice. All partners wrote case studies. These were uploaded onto the website, which became our central dissemination tool and we wrote our initial Primer Report. This gave a view of the territory and was distributed to over 900 institutions. In this way we disseminated best practice from the institutions involved (see fig 3).
Our dissemination plan was always to work geographically. We next identified two centres: one at the Surrey Institute of Art and Design (South) and one at Manchester Metropolitan University (North). From these situated centres we engaged a further 11 institutions for our next stage. Again, presentations were given, debate begun and case studies prepared and uploaded. As this stage drew to a close, we wrote our Survey of Practices and 2000 copies were circulated (see fig 4).
Our transferability year developed three formal dissemination Centre and brought a further 21 institutions on board. We carried out three events: two Symposia, one at Wolverhampton University, Faculty of Art and Design - Creative Diversity: Integrating Writing and Technology in Art and Design – and the other at York Saint John University College - Designing Writing: Designing Curriculum. We recently held our Writing PAD Conference at Goldsmiths, UoL - Where do we go from here: A platform for past and future initiatives. 
During this transferability period (Jan – March 2006) we carried out a survey of the effects of the Writing PAD debates on our initial stage one and two partners who had engaged with us the longest
. We began by contacting these partners to see what had changed within their institutions. The results of this survey were exciting and showed that our debates were having a dramatic effect on a cross section of the sector. From their responses we developed the following 8 ‘areas’ showing the Writing PAD effect.

1. Creating links between staff in Theory, Studio and Language Development
Writing PAD played an important role in changing attitudes towards writing in the school of art and design […]. It contributed to the discourse around the role of writing and empowered those who saw opportunities to introduce change. 

Quote from a partner’s response to the survey.
One of the continued strengths of the project is that writing culture has been debated across departments and disciplines; it has provided a unique context for colleagues to listen to others’ points of view, and to go beyond guardedness to a more open and amplified understanding. At Birmingham Institute of Art and Design (BIAD), for instance, three sites meant Theory, Studio and Learning Development (Study Skills, English for Academic Purposes, Dyslexia) staff had never met. Writing PAD has provided a forum for discussion and a reason to meet. This collaborative atmosphere has also spread through Somerset Institute of Art and Design (SIAD) where staff across the three areas regularly read and comment on colleagues’ academic papers. 

Another effect is that Learning Development is more integrated and more subject specific and is not seen as a last minute remedial job. Finally, it has meant a re-focusing on studio practice and on the 'making mind' as starting and ending point of reflection, particularly at BA level. At Goldsmiths, for instance, a strong relationship has developed between the Design department and Learning Development, and two internally funded L&T projects, one focused on highlighting student writing for design, have followed on from the Writing PAD debates (see fig 5).

2. Integration of Writing, Theory and Practice
I believe or at least hope that Writing PAD has made an impact in both our support study areas and within my Division (which includes Design, Graphic Communication and Illustration) and hopefully eventually within the wider community – be it the School of Art and Design and/or the University.

Quote from a partner’s response to the survey.
At the University of Wolverhampton, a number of steps have been taken in the light of the Writing PAD project and concerns for integration. The concept of the Visual Thesis, with 25% of the overall mark awarded to the visual component - studio impacting on writing - was instigated over 10 years ago because of the changing background of the students in Graphic Design.
 In fact, this model has now been taken up across the Design faculty. BA Graphic Design, meanwhile, has seen the spread of the embedding of micro skills of writing (Support) within Theory. BA Graphic Communication Level 1 have decided to adopt Reflective Learning Journals, including the central notion of the studio sketch book.
 Moreover, Learning Development has positioned writing workshops in the studio, and has worked with studio staff to encourage reflection through writing in parallel to the students' approach. On the other hand, at Liverpool John Moores University (JMU), the Design faculty has seen the introduction of project-based writing models, with studio and writing linked in a holistic model, throughout. This is also due to the direct influence of Writing PAD.

3. Writing PADDIE Models
There has also been confirmation of a range of writing models that contest orthodox models in the way that postmodern theories challenged hegemony in a variety of fields. However, this has not emerged through the use of theoretical critiques as a starting point, but rather through the play of the visual mind on the writing culture: the fusions of visual and writing that emerge are unlimited. In fact, at Goldsmiths the Image and Writing Gallery on the Writing PAD website has been used in departmental meetings and to demonstrate models of writing. Moreover, through Writing PAD, discussions models of writing are now linked far more closely with the reading that students are asked to do at Goldsmiths in both Design and Textiles.

Regular meetings have taken place at York Saint John University College (YSJ) within BA Fine Art which have led to a re-evaluation of written work. This was carried through the validation and new models are now incorporated into programmes. Meetings have also been put into place within the Graphic Arts department at JMU. This integration has meant that discussions about a variety of writings for students has recently been validated with specific mention to Writing PAD in their course document:

There is much on-going debate about the role of contextual studies within practical Art & Design subjects (The HEFCE funded Writing PAD project (2005) has many useful resources on this subject. http://www.writing-pad.ac.uk/) and the employability agenda suggests that it is positive for students to be able to utilise a variety of types of writing, both vocational and academic.

Words are a key visual subject component of Graphic Arts. The review offers an opportunity to enthuse a student body often reticent in their use of word skills via projects with integrated contextual components directly linked to creative outcomes.

Guiding students' research towards specific subject-based themes in the earlier stages of the programme gives them a potentially more relevant platform from which to pursue their own interests later on and develops independent learning.

Project work typically follows a cycle of research, development, application and critique. There is an opportunity for much more coherence between these stages if contextual components are directly integrated into a project.

From JMU Graphic Arts Document: C.4 Integration of Contextual Studies.

In a similar way, Leeds Metropolitan University (Leeds Met) are also developing new models and are piloting them across the Design Faculty. 

We are in a process of sliding change, having started with level 1 last year, and it will be as those students graduate in the summer of 07 that we can see the full impact. In the meantime we are tweaking bits on all levels in the light of experience.

Quote from a partner’s response to the survey.
4. The Writing PAD Network and Dissemination

Writing PAD has enabled contact with a wider academic community – both at local and national levels. 

Quote from a partner’s response to the survey.
Many of our partners have presented for each other through the network; Partners have become external examiners and have been a ‘genuine inspiration’ in opening up what is acceptable.

According to our representative at Northumbria University (NU), the visit from the Writing PAD team member made a ‘strong impression’ in both art and design and was considered ‘interesting and important’. The importance of the team member visit was also stressed at JMU and at MMU. 

Our move from three London institutions at the heart of the project to a series of Dissemination Centres across the country has been well received. Goldsmiths, remains the Dissemination Centre for the South, with support from the RCA, while the University of Wolverhampton, form the dissemination Centre for the Midlands. York Saint John University College, is the Dissemination Centre for the North. This has led to an increased sense of Writing PAD being a national project and has helped its spread to from 18 to 41 institutions (and growing!) in the third round. 

At YSJ this national project brought a core team of enthusiastic lecturers a sense of ‘being on the map’. It also encouraged them to present at conferences and publish papers. At Wolves the network has enabled contact at local & national level, from study skills to school of A&D and to the university as a whole. Further, at Wolves and YSJ our Writing PAD representatives have started to go out and give talks at surrounding institutions.
Wolves held their Writing PAD symposium in February 2006 and this generated interest in the project from other departments, the library and surrounding institutions. This was followed by the event at YSJ which found a similar effect across the college and surrounding institutions both HE and FE. At Goldsmiths visits have been arranged for some stage III partners and for some institutions in Wales.

5. Influencing the Curriculum
There has been a recent initiative to ‘internationalise the curriculum’ which has impacted on the requirements for written work. 

Quote from a partner’s response to the survey.
One of the most profound effects of Writing PAD has been its influence on Teaching and Learning across the A&D curriculum. This has been particularly evident in the development of new courses, for example, at Byam Shaw School of Art a new Foundation Degree was developed after consultation with Writing PAD representatives and at Goldsmiths the 4-year BA Design course was re-written as a 3 year course after consultation with Writing PAD representatives. Furthermore, through the Writing PAD network the University of Wales Institute of Art and Design Cardiff (UWIC) requested a visit from a representative of Writing PAD as part of their initial debates about the restructuring of the BA Fine Art course. 

Due directly to its involvement with Writing PAD, Notttingham Trent University has seen changing attitudes to writing across the school of art and design. This has resulted in a school-wide redesign process which has implemented the introduction of seven programmes running assessment methods based on alternatives to the written dissertation, such as research portfolios, in the academic year 05/06. 

We have also seen the distribution of Writing PAD materials to all programmes across the A&D schools at by the Writing PAD representative at JMU, and Leeds Met has seen the development of new courses after Writing PAD representatives gave talks on ‘Re-visioning the Dissertation’ and staff development was given on the intra-disciplinary adoption of writing models. According to our representative at NU, the project has had a positive effect on the programmes taught and on the lecturers and PhD students, rather than with the MA students. 

6. Developing the Curriculum
The changes made here have certainly helped our HE Art students to gain easier access to their course. 

Quote from a partner’s response to the survey.
Our influence on the curriculum has also seen the developments of new modes of writing across A&D. At the RCA a portfolio approach to writing for Pre-MA international students has been introduced. There have also been influences of the project within workshops for research students as well as a ‘support’ -writing development workshop for MA Sculpture students taught in the studio. At the RCA there have also been workshops on new approaches to reading (for writing) by gaining insights through drawing. Similar approaches to reading have been developed at Goldsmiths where Textiles students have been encouraged to shape texts in 3D ways. At Somerset audio CDs of course readings to aid reading skills have been developed through the collaboration of theory and support tutors. These have been made available to all students through the library. 

At Leeds Metropolitan University a new PhD programme has recently been announced which requests for applicants to apply for the subject of Writing in Art and Design: Pedagogic Practices and Student Learning. This comes with an annual award of £12,300 and enrolment fees (see fig 6).

7. Learning and Teaching Support and Dyslexia

Although I only got involved with Writing PAD last year, I would say it has had a significant impact on my practice. Particularly with regards to my CETL objectives – one of which is to ensure support for students at medium to high risk of non-achievement

Quote from a partner’s response to the survey.
One of our most concerted aims has been to raise the level of appreciation and respect given to academics across the support sector. We highlighted a new word for ‘support’ and we now prefer to call it Language Development. The role of supporting students in their learning is a cross institution focus and students should not be sent to language centres to get their language ‘fixed’. In the light of this our influence has spread throughout Teaching and Learning in many institutions. The University of Wolverhampton have been awarded the new CETL in Teaching and Learning Support which has been influenced by Writing PAD models. At the RCA principles from Writing PAD have been taken by the EAP co-ordinator to research level workshops and L&T at Goldsmiths have supported Writing PAD representatives with 3 Fellowship awards to continue with Writing PAD work within other departments across the university.

We have also focused specifically on Dyslexia. Many of our representatives and network members are dyslexia specialists. Jane Grave, our internal evaluator, has been inspirational. Her papers on the Writing PAD web site influenced one-to-one support at Wolves. We have found that other dyslexia related information from the Writing PAD website was useful to staff; this aspect of the site was highlighted at NU. At JMU the Writing PAD representative is now Chair of the Dyslexia Working Party and informs the committee re writing pad initiatives. She also does similar for the Liverpool dyslexia friendly city project of which she is a member. She also gained an award for innovation in disability support activity through her PDP activity and Writing PAD case studies. 

8. Technology in Writing

Our engagement with Writing PAD has resulted in [the University] acquiring some related software (Visual Thesaurus and Voice Recognition).

Quote from a partner’s response to the survey.
This has been a significant aspect in Writing PAD’s output. Writing PAD was conceived of at around the time when Special Educational Needs and Disabilities Act (SENDA) was just paving the way for the Disability Discrimination Act (DDA). This meant that students should expect what was termed ‘reasonable adjustments’ to how their courses are delivered, how they are assessed, and how the curriculum is planned and executed. One result of this was that many students were asking for notes before lectures and the Virtual Learning Environment (VLE) became much more heavily used. Two major developments came about through the influence of Writing PAD debates and the use of VLEs: at Goldsmiths and at the RCA subject specific writing sites for A&D students have been created through T&L funding and awards given by the institutions. These both use student models to demonstrate writing in a specific area. On the RCA site there are commentaries from the EAP co-ordinator and critical and historical studies tutors. On the Goldsmiths site, Writing for Design, there are both visuals of the students writing and commentaries. At Sheffield Hallam the Art, Design and Architecture Writing VLE, called Writing PAD, was originally developed through theory tutors and the Writing PAD representative. It will shortly extend from UG to PG students.  

Writing PAD has also encouraged the use of specific technology to help students. At Wolves Voice Recognition software was demonstrated at the Writing PAD Symposium and at Somerset a reading CD has been developed, which was made available to all through the library. 

Conclusion
I wish I could be more specific about the effects of Writing PAD. I guess I’d say subtle, but significant. And the returns are not in yet either.

Quote from a partner’s response to the survey.
The Writing PAD project is a grass-roots movement which has grown and developed organically. It was designed around a geographical spread to A&D institutions across the country. So, rather than looking for best practice, we visited specific institutions and asked how they were coping with writing issues in A&D. We were amazed by the response we received. The input, both in terms of time and effort, of those involved in the project, has far outweighed the financial reward any institutions has received. 

We focussed on tutors from Studio, theory and language development meeting to discuss models of writing and as a result teaching and learning. One of the results of this has been to enhance the status of those involved in language development and also to form a dialogue across studio, theory and development. This has been seen as extremely positive and rewarding by all involved.

The survey carried out to assess our progress shows a range of practices currently happening as a response to Writing PAD’s debates. We have certainly shaken the ground a little. We have been called subversive, ground-breaking, radical, innovative and revolutionary. Some people are dismissive. Some don’t wish to read or engage with the work that we have produced. However, everything we have showcased was current teaching practice, often happening quietly in response to students’ distress over writing models unsuited to their thinking processes. 

In place of educational bureaucracy, we envision a more joined-up, student-centred, collaborative, ethical, and ecological approach to learning, making and doing. At the institutional and economic level this would entail a closer integration of research, practice, and teaching. In effect, this suggests a unified field that acknowledges writing as a catalyst to a variety of practices such as ideation, visualisation, thought, speech, action, drawing, making or research. Students would benefit from a more integrated learning environment; moreover, various practices of writing would offer some common ground for all staff. We wish to share and develop this vision. If it is imaginable and shareable, we believe that it must be attainable
. 
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	Figure 3.

The image above shows the front page of the site Writing for Design, which is situated on the Virtual Learning Environment, learn.gold, within Goldsmiths, University of London. It highlights the writing of four previous students. Each student’s work is used as a model so that current students can learn about developing structure through paragraphs, content and design.
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From: Guy Julier <g.julier@ EEDSMET.AC.UK>
Subject: PhD Studentships
Date: 6 October 2006 12:05:06 BDT
To: WRITING-PAD@JISCMAIL.AC.UK
Reply-To: writing purposefully in art and design

Leeds Metropolitan University is offering 100 PhD Studentships this year.
This will cover an annual bursary of £12300 and enrolment fees (EU
students).

Within this, The Leeds School of Architecture, Landscape and Design is
offering PhD studentships in the following areas.

Writing in Art and Design: Pedagogic Practices and Student Learning
Urban Environmental Design

Design and Social Participation

Models of Landscape Practice for design of urban greenspace

We shall be flexible as to the number of appointments to each subject area,
according to strength of application. If these are not filled, we shall

also consider proposals relevant to the School's expertise that lie outside
these subject areas.

Further details are avilable on the University website,
http://www.leedsmet.ac.uk/research/100_phd_students.htm. The closing date

for applications is Friday 27 October.
|
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The Writing PAD Primer Report and the Survey of Practices along with all other discussion papers and case studies can be downloaded from www.writing-pad.ac.uk 
� The project was funded by the Higher Education Funding Council for England (HEFCE). 


� Debate generated within the project has focused on themes including the nature of academic rigour (Wood 2000); the role of studio in writing (Lydiat 2003); the integration of studio, theory and support (Key 2005); alternative forms of writing (Edwards 2002, Marks, 2003, Francis, 2004); the nature of assessment (Lockheart, 2002); the centrality of reflective practice (Raein, 2003); an integrated studies approach (Roth, 2004); the embedding of study practices (Garratt 2004), the contribution of dyslexia (Weaver 2003, Graves, 2003); parallels between design and writing (Julier & Mayfield 2005, Orr & Blythman 2005), writing processes (Lofting 2003 (on dyslexia), Kill, 2005) and the uses of IT (Cunliffe-Charlesworth, 2004). Details of the project's activities can be seen on the website; the culmination of the first and second stages of the project is documented in the Survey of Practices (2005).


� The names of the partner institutions, can be viewed on our website: www.writing-pad.ac.uk


� For more details of these debates, go to the Resources section of the website, where you can view case studies and discussion papers, or under Reports, read our Primer Report (2003) and Survey of Practices (2004-5).


� The Design Journal, Vol. 3, Issue 1, 2000, pp. 44 to 57, published by Ashgate Publishing, Aldershot, UK. Can be downloaded in full from � HYPERLINK "http://www.writing-pad" ��www.writing-pad�.ac.uk


� Taken from the Primer Report (2003). This can be viewed on our website.


� This has often been ignored when theoretical constructs have been positioned as the student’s starting point.


� Through the work of Sally Mitchell at Queen Mary, University of London:  http://www.languageandlearning.qmul.ac.uk/wid/index.html


� Langugae Development is used by the project to describe tutors from English for Academic Purposes (EAP), Dyslexia Support, Study Skills and Student Support.


� Our thanks go to our stage I and II partner representatives:


Adrienne Lowy at LJM; George Marks and Jane Cooksey at Wolves; Rebekka Kill, Wendy Mayfield and Guy Julier at Leeds Met; Nancy Roth at UCF; Susan Orr at YSJ; Erik Berg at NU; Pat Francis at UCCA; Sarah Keys and Una Lynch at Somerset; Cynthia Weaver at BIAD; Andrew Brown at Nottingham Trent University, and contributors from the RCA and Goldsmiths for their help in creating this survey.





� This can be downloaded from our website: � HYPERLINK "http://www.writing-pad.ac.uk/" ��http://www.writing-pad.ac.uk/�


index.php?path=photos/18_Resources/05_Case%20Studies/&keyword=Design


� For specific examples, see case studies on learning journals on the website.


� John Wood, writing in the first issue of Writing in Creative Practice: the Journal of the Writing PAD Network.
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